Appendix A: Questions and Answers- Updated August 2023

The following questions and answers relate to various topics important to dyslexia and related disorders.

August 2023 Update: Please note that the passage of House Bill (HB) 3928 prompted changes to the Dyslexia Handbook,
2021 Update, adopted by the State Board of Education (SBOE) and this Appendix A: Questions and Answers document. While
the SBOE goes through the required rule making process to make changes to the Handbook, this document has been revised
to only retain questions and answers that are likely unaffected by future Handbook changes and the bill. For specific
information about the requirements of HB 3928 that are effective immediately, refer to the document Dyslexia Evaluation,
Identification, and Instruction — House Bill (HB) 3928. Once the SBOE revises the Handbook, Appendix A will be revised to
incorporate both the guidance provided in that document and the changes made by the SBOE. It is critical to review the HB
3928 document as your first point of reference until the SBOE makes changes to the Handbook.

Federal Law and Students with Dyslexia and Related Disorders

1. What referral process is followed for the evaluation/identification of dyslexia?

Dyslexia is a specific learning disability. Therefore, the evaluation/identification of dyslexia is treated the same way as other
IDEA eligible disability categories in terms of the referral process. Anytime the LEA suspects or has reason to suspect that a
student has dyslexia or a related disorder, and needs services, the LEA must seek parental consent for a full individual and
initial evaluation (FIIE) under the Individuals with Disabilities Education Act (IDEA).

2. Why must LEAs follow procedures for evaluation under IDEA?

Along with state and local requirements to screen and identify students who may be at risk for dyslexia, there are also
overarching federal laws and regulations to identify students with disabilities, commonly referred to as Child Find. Child Find
is a provision in the Individuals with Disabilities Education Act (IDEA), a federal law that requires the state to have policies
and procedures in place to ensure that every student in the state who needs special education and related services is
located, identified, and evaluated. The purpose of the IDEA is to ensure that students with disabilities are offered a free and
appropriate public education (20 U.S.C. §1400(d); 34 C.F.R. §300.1). Because a student suspected of having dyslexia may be a
student with a disability under the IDEA, the Child Find mandate includes these students. Therefore, when referring and
evaluating students suspected of having dyslexia, LEAs must follow procedures for conducting a full individual and initial
evaluation (FIIE) under the IDEA.

3. What dispute resolution mechanisms are available to parents/guardians who may not agree with the
decisions made by a school district or open-enrollment charter school under IDEA and /or Section 504?

TEA offers multiple processes for resolving disputes related to special education: individualized education program
facilitation (FIEP), mediation, special education complaints, and due process hearings. To learn about these options visit
TEA’s Special Education Dispute Resolution Processes webpage .

Hearings are also available when the parent and school district have a dispute involving Section 504 services (34 C.F.R.
104.36). In addition, the U.S. Department of Education Office of Civil Rights (OCR) oversees Section 504 and has jurisdiction
to investigate complaints involving Section 504 protections, as explained in OCR’s Case Processing Manual. Information on
filing a complaint with OCR and other resources can be found on the Office of Civil Rights Website.



https://tea.texas.gov/academics/special-student-populations/special-education/hb-3928-faqs.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/hb-3928-faqs.pdf
https://tea.texas.gov/academics/special-student-populations/special-education/dispute-resolution/special-education-dispute-resolution-processes
https://tea.texas.gov/academics/special-student-populations/special-education/dispute-resolution/special-education-dispute-resolution-processes
https://www2.ed.gov/about/offices/list/ocr/index.html

Relationship of Texas State Laws, Rules, and Procedures to Dyslexia

5. What are the responsibilities of a school district or open-enroliment charter school in implementing the
state dyslexia laws?

School districts and open-enrollment charter schools are required to provide every student who has dyslexia or a related
disorder with access to each program under which the student qualifies for services. Every school district and charter school
must collect pertinent data for any student suspected of having dyslexia or a related disorder. (See Chapter Ill: Procedures
for the Evaluation and Identification of Students with Dyslexia.) The evaluation and identification process for students
suspected of having dyslexia is guided by the Individuals with Disabilities Education Act (IDEA). Each school must provide
each identified student access at his/her campus to instructional programs as required by subsection (e) of 19 TAC §74.28
and to the services of an interventionist trained in dyslexia and related disorders. The school district or charter school may,
with the approval of each student’s parents/guardians, offer additional services at a centralized location. Such centralized
services shall not preclude each student from receiving services at his/her campus. Additional detail regarding requirements
for implementation of state dyslexia law is included in 19 TAC §74.28.

If parents/guardians receive evaluation information related to their child’s reading difficulties from a private individual or
entity, the school district or open-enrollment charter school must consider the information provided by the parent/guardian.
However, the school district or charter school must follow federal and state law, rules, and procedures to make the final
determination of student eligibility for dyslexia and related disorders.

7. What can parents/guardians do if the school district or open-enroliment charter school is not following state
requirements related to dyslexia?

Concerns about local school matters, such as the programs selected for use by a school or district, staffing decisions, or
services offered to an individual student, should be raised with local district or school administration. Each district and
charter school must have a local complaint process that may be used to address the concern.
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In some circumstances, an individual may wish to file a complaint with TEA. To file a general complaint with TEA about school
district or charter school actions, an individual must allege that a district or charter school has violated a law or rule in the
administration of a program required or administered by TEA or with respect to funds awarded or allocated by the agency.
An individual wishing to file a complaint with TEA must submit the complaint in writing to the agency.

TEA offers processes for resolving disputes related to special education: individualized education program facilitation,
mediation, special education complaints, and due process hearings. Complaints regarding Section 504 should be filed with
the U.S. Department of Education Office of Civil Rights (OCR). Please also see question #3 for additional information on
dispute resolution.

9. What data submissions through Texas Student Data System (TSDS) Public Education Information
Management System (PEIMS) related to dyslexia are required?

There are three distinct required data submissions: Dyslexia Indicator Code, Dyslexia Risk Code, and Dyslexia Services Code.
For more information, please visit the Dyslexia and Related Disorders . webpage.

Dyslexia Screening

10. Should Students in Kindergarten and first grade who receive special education or Section 504
services be screened for dyslexia using the Kindergarten and grade 1 dyslexia screeners under
TEC §38.003?

Students receiving special education or Section 504 services should be screened using the Kindergarten and grade 1 dyslexia
screener unless:

e The ARD or Section 504 committee determines the screener is not appropriate; or

e the student is already identified with dyslexia.

11. If a student is screened for dyslexia after the required screening timeframe, which Texas
Student Data System (TSDS) DYSLEXIA-RISK-CODE data element is used for reporting purposes?

Any time a first-grade student is screened after January 31 of the school year, the LEA will use code 03, not screened for
dyslexia or related disorders. When code 03 is selected for a student, the data submitter will be required to indicate the
reason a student was not screened for dyslexia during the screening window by submitting one of 12 exemption codes.
Please see TEA correspondence, Dyslexia Screening Exception Reason in the Texas Student Data System (TSDS) for additional
information.



https://tea.texas.gov/about-tea/contact-us/complaints/tea-complaints-management
https://tea.texas.gov/academics/special-student-populations/dyslexia-and-related-disorders
https://tealprod.tea.state.tx.us/TWEDS/66/283/0/0/CodeTable/List/7990
https://tea.texas.gov/about-tea/news-and-multimedia/correspondence/taa-letters/dyslexia-screening-exception-reason-in-the-texas-student-data-system-tsds

For additional information on reading instruments that can be used for dyslexia screening please go to the following link,
Early Learning Assessments | Texas Education Agency.

Evaluation and Identification



https://tea.texas.gov/academics/early-childhood-education/early-learning-assessments



https://tea.texas.gov/sites/default/files/dyslexia_coding_instructional_arrangement_7-2022.pdf
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Ftea.texas.gov%2Fmedia%2Fdocument%2F323116&data=04%7C01%7CDeanna.Clemens%40tea.texas.gov%7C9e2ee43d648b44b3a0e208da084582e6%7C65d6b3c3723648189613248dbd713a6f%7C0%7C0%7C637831391877555807%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=lbL65963c9c1b8ReDtNzdWZAnqCf6x1BPnsv5DzPSzY%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Ftea.texas.gov%2Fmedia%2Fdocument%2F323116&data=04%7C01%7CDeanna.Clemens%40tea.texas.gov%7C9e2ee43d648b44b3a0e208da084582e6%7C65d6b3c3723648189613248dbd713a6f%7C0%7C0%7C637831391877555807%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000&sdata=lbL65963c9c1b8ReDtNzdWZAnqCf6x1BPnsv5DzPSzY%3D&reserved=0

19. Does the Student have to be in a certain grade level before dyslexia evaluation can occur?

No. Data related to the reading achievement and progress of all students should be continuously monitored and reviewed. A
student who demonstrates poor performance in reading and spelling that is unexpected for the student’s age, grade or other
abilities and who exhibits the characteristics of dyslexia and a suspected need for services shall be referred for an evaluation
under the IDEA.

TEC §28.006 requires school districts or open-enrollment charter schools to administer a reading instrument at the
kindergarten first-grade, and second-grade levels and to notify the parent/guardian of each student in kindergarten, first
grade, or second grade who is determined, on the basis of the reading instrument results, to be at risk for dyslexia or other
reading difficulties. School districts and charter schools must also administer a reading instrument to grade 7 students who
did not demonstrate proficiency on the grade 6 state reading assessment. Also, Texas Education Code (TEC) §38.003,
Screening and Treatment for Dyslexia, requires that all kindergarten and first-grade public school students be screened for
dyslexia and related disorders.

20. Can students in kindergarten and first grade be evaluated for dyslexia?

Yes. The identification of dyslexia in young students in kindergarten and first grade will often occur through the observation
of parents/guardians and educators that, despite active participation in comprehensive reading instruction, a child with
sound reasoning and/or language ability shows limited reading progress. Early reading instruments (TEC §28.006) in
kindergarten—grade 2 assess the emerging reading skills that are key components to the identification of dyslexia. These skills
include phonological awareness, letter knowledge (graphophonemic knowledge), decoding, and word reading. Early reading
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instruments serve as an important early screening for many reading difficulties, including dyslexia. When a child does not
meet the basic standards of these early reading instruments, the pattern of difficulty may indicate risk factors for dyslexia. A
child whose skills have not reached the normative standards of these instruments requires intensified reading instruction
and possible consideration for a full individual and initial evaluation (FIIE) under IDEA. With the decision to conduct an
evaluation of a young student (k-grade 1) suspected of having dyslexia, it is important to note that current standardized test
instruments available to school districts are not particularly sensitive to the skill variations for these students. The
identification will require data gathering that is not limited to standardized instruments and that includes information from
these early reading instruments, intervention data, and classroom performance patterns.

21. May a parent/guardian request that a student be evaluated for dyslexia?

Yes. The parent/guardian may request a full individual and initial evaluation (FIIE) for dyslexia or a related disorder under
IDEA. Under the IDEA, if the school refuses the request to evaluate, it must give parents prior written notice of its refusal to
evaluate, including an explanation of why the school refuses to conduct an FIIE, the information that was used as the basis
for the decision, and a copy of the Notice of Procedural Safeguards. Should the parent disagree with school’s refusal to
conduct an evaluation, the parent has the right to initiate dispute resolution options including mediation, state complaints,
and due process hearings. Additionally, the parent may request an Independent Educational Evaluation (IEE) at the public
expense. Should the parent believe that the child is eligible for Section 504 aids, accommodations, and services that parent
may request an evaluation under Section 504.

22. Can the parent/guardian provide an assessment from a private evaluator or source?

Yes. A parent/guardian may choose to have his/her child assessed by a private evaluator or other source. To be valid, this
assessment must comply with the requirements set forth in the guidelines in Chapter Ill: Procedures for the Evaluation and
Identification of Students with Dyslexia of this handbook.

While an outside assessment may be provided to the Admission, Review and Dismissal (ARD) or Section 504 committee and
must be considered by the committee, it does not automatically create eligibility. Instead, the committee determines
eligibility based on a review “of data from a variety of sources.”

23. Must a student fail a class or subject before being recommended for evaluation for dyslexia?

No. A student need not fail a class or subject or fail the state-required assessment in order to be referred for an evaluation.
According to TEC §38.003, students should be evaluated for dyslexia at appropriate times. The appropriate time depends
upon multiple factors, including the student’s reading performance; reading difficulties; poor response to supplemental,
scientifically-based reading instruction; teacher’s input; and input from the parents/guardians. When those factors lead to a
suspicion of a disability, including dyslexia or a related disorder, and a need for services, the student must be referred for a
full individual and initial evaluation (FIIE) under IDEA.

24. Can a student be referred for a full individual and initial evaluation (FIIE) under IDEA for dyslexia and related
disorders even if he/she has passed a test required by the statewide assessment program?

Yes. Results from a state test required by the statewide assessment program are only one source of data to be gathered and
considered for possible recommendation for an evaluation. Other information must also be considered, such as teacher
information, report card grades, parent information, history of reading difficulties, informal observations of the student’s
abilities, response to scientifically based reading instruction, etc.



25. When a student does not attend the local school district, what procedures are followed for identification of
dyslexia?

State law related to dyslexia, TEC §38.003, indicates that the law pertains to students enrolled in public schools. However,
federal laws still apply to students with disabilities enrolled in private schools.

Under IDEA, if a student attends private school or is home-schooled and is suspected to have a disability and the need for
special education services, the student must be referred for a full individual and initial evaluation (FIIE) as required by the
Child Find provisions of IDEA. The school district where the private school is located is responsible for conducting Child Find
for parentally-placed private school children.

In addition, while no parentally-placed private or home school student who has been determined to be a student with a
disability has an individual right to receive some or all of the special education and related services that the student would
receive if enrolled in a public school, IDEA requires school districts to provide these students with an opportunity for
equitable participation, through the development of a services plan, in the IDEA-funded services offered by the school
district to private school students. For more information on this topic, please see TEA’s Guidance on Parentally Placed
Private School Children with Disabilities webpage.

A private school's duty to comply with Section 504, on the other hand, depends on whether it receives federal funds. If a
private school receives federal funds and provides special education services, it must operate its programs in a manner that
complies with the Section 504 regulations governing evaluations, placements, and procedural safeguards (34 C.F.R. §104.39

().

26. Is there one test that can be used to determine that a student has dyslexia or a related disorder?

No. School districts and open-enrollment charter schools should use multiple data sources, including formal and informal
measures (e.g., day-to-day anecdotal information) that are appropriate for determining whether a student has dyslexia
and/or a related disorder. For more information see Chapter 3: Procedures for the Evaluation and Identification of Dyslexia.

27. Why is it important to assess rate, accuracy, and prosody for reading fluency when conducting a dyslexia
evaluation?

The multidisciplinary evaluation team considers rate, accuracy, and prosody along with other factors, when assessing for a
pattern of evidence for dyslexia. A test of oral-reading fluency must include the various components of reading fluency. A
student may read words in a passage accurately, but very slowly, or a student may read the passage quickly with many
errors. Therefore, measures of rate, accuracy, and prosody allow the examiner to observe and analyze a student’s errors and
miscues for diagnosis as well as inform instructional planning.

28. Must a full-scale intelligence test be administered in the identification process for dyslexia?

No. The most current definition of dyslexia from the International Dyslexia Association (IDA) indicates that the difficulties the
student exhibits in reading should be unexpected in relation to the student’s other cognitive abilities and the provision of
effective classroom instruction. Examples of other cognitive abilities that could be age-appropriate in relation to unexpected
reading difficulties might include the student’s oral language skills, problem-solving and reasoning skills, ability to learn in the
absence of print, or strong math skills in comparison to reading skills.

IDEA requires school districts and charter schools to use a variety of assessment tools and strategies to gather relevant,
functional, developmental and academic information including information provided by the parent. Evaluation must assess
all areas related to the student’s suspected disability.


https://tea.texas.gov/academics/special-student-populations/special-education/programs-and-services/state-guidance/guidance-on-parentally-placed-private-school-children-with-disabilities
https://tea.texas.gov/academics/special-student-populations/special-education/programs-and-services/state-guidance/guidance-on-parentally-placed-private-school-children-with-disabilities

Section 504 requires the evaluation to draw upon information from a variety of sources including aptitude and achievement
tests, teacher recommendations, physical conditions, social or cultural background and adaptive behaviors.

29. If a student is already receiving special education services for one particular area of need (e.g., speech) and
the student is suspected to have dyslexia or a related disorder, does the ARD committee need to convene to
recommend that the student be evaluated for dyslexia and related disorders?

Yes. For any student receiving special education services, including a student receiving speech services, the ARD committee
and other qualified professionals, as appropriate, must review existing evaluation data on the student and, on the basis of
that review and input from the student’s parents/guardians, identify what additional data, if any, are needed to make an
informed decision regarding the identification of dyslexia. If further evaluation is recommended, the school district or charter
school must give the parent or guardian prior written notice of the proposed evaluation and a notice of procedural
safeguards (when required) and seek parental consent for the evaluation according to the requirements by IDEA. A timeline
for completion of any new evaluation should be determined by the ARD committee.

30. What requirements need to be kept in mind when considering reevaluations or retesting for students with
dyslexia?

Under IDEA, reevaluation of a student with a disability may not occur more than once a year, unless the parent and the
school district or charter school agree otherwise; and must occur at least once every three years, unless the parent and the
school district or charter school agree that reevaluation is unnecessary. The first step for any reevaluation is conducting a
review of existing evaluation data (REED), which identifies what, if any, additional data is necessary for the reevaluation.
Under state law, a student determined to have dyslexia during screening or testing or accommodated because of dyslexia
may not be rescreened or retested for dyslexia for the purpose of reassessing the student’s need for accommodations until
the school district or charter school reevaluates the information obtained from previous testing of the student (TEC
§38.003(b-1)).

31. Is the district or open-enrollment charter school responsible for conducting evaluations or reevaluations
required by colleges and universities for students with dyslexia to receive accommodations?

No. The school district’s or charter school’s duty to evaluate only applies for purposes of determining eligibility and services
in the school’s programs and activities during the period in which the student is eligible. According to the U.S. Department of
Education Office of Civil Rights (OCR), neither the high school nor the postsecondary school is required to conduct or pay for
a new evaluation to document a student’s disability and need for accommodations. Consequently, the responsibility will fall
to the student. All IDEA rights conclude and a student exits special education upon graduation and issuance of a regular high
school diploma, as that term is defined by IDEA at 34 CFR §300.102(a)(3)(iv). However, if a student has an up-to-date
evaluation prior to leaving high school, the evaluation may help identify services that have been effective for the student

when a postsecondary institution is determining the need for academic adjustments.
TEC §51.9701 states that “unless otherwise provided by law, an institution of higher education, as defined by §61.003, may

not reassess a student determined to have dyslexia for the purpose of assessing the student’s need for accommodations
until the institution of higher education reevaluates the information obtained from previous assessments of the student.”

Instruction

32. Must each campus have a dyslexia program?

In accordance with 19 TAC §74.28(i), each school must provide each student identified with dyslexia access at his/her
campus to the services of an interventionist trained in dyslexia and related disorders. The school district may, with the

approval of each student’s parents/guardians, offer additional services at a centralized location. Such centralized services
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shall not preclude each student from receiving services at his/her campus.

33. What must be in a curriculum used by the specialist for teaching students with dyslexia, as required by Texas
state law?

A school district or open-enrollment charter school must purchase a reading program or develop its own reading program for
students with dyslexia and related disorders that is aligned with the descriptors found in the following sections of Chapter IV
of this handbook: Critical, Evidence-Based Components of Dyslexia Instruction and Delivery of Dyslexia Instruction (19 TAC
§74.28(e)). In addition, as with a purchased reading program, a locally-developed dyslexia program must be evidence based.



https://lnks.gd/l/eyJhbGciOiJIUzI1NiJ9.eyJidWxsZXRpbl9saW5rX2lkIjoxMDAsInVyaSI6ImJwMjpjbGljayIsImJ1bGxldGluX2lkIjoiMjAyMTExMzAuNDk1MjQ5ODEiLCJ1cmwiOiJodHRwczovL3RlYS50ZXhhcy5nb3Yvc2l0ZXMvZGVmYXVsdC9maWxlcy90eF90YV9yZXNwb25zZV9yZXF1ZXN0LTExLTEyLTIwMjEucGRmIn0.4caYZbtfZiFdwRFJwXttJhQBP2WgyUQtGuzkBaIZPSA/s/742507972/br/121893033643-l
https://lnks.gd/l/eyJhbGciOiJIUzI1NiJ9.eyJidWxsZXRpbl9saW5rX2lkIjoxMDAsInVyaSI6ImJwMjpjbGljayIsImJ1bGxldGluX2lkIjoiMjAyMTExMzAuNDk1MjQ5ODEiLCJ1cmwiOiJodHRwczovL3RlYS50ZXhhcy5nb3Yvc2l0ZXMvZGVmYXVsdC9maWxlcy90eF90YV9yZXNwb25zZV9yZXF1ZXN0LTExLTEyLTIwMjEucGRmIn0.4caYZbtfZiFdwRFJwXttJhQBP2WgyUQtGuzkBaIZPSA/s/742507972/br/121893033643-l

38. May a computer program be used as the primary method of delivery for a dyslexia instructional program?

No. Computer instruction to teach reading is not supported by scientifically-based reading research. The National Reading
Panel (2000), in its review of the research related to computer technology and reading instruction, indicated that it is
extremely difficult to make specific instructional conclusions based on the small sample of research available and that there
are many questions about computerized reading instruction that still need to be addressed. Additionally, in a position
statement released in 2009, the International Dyslexia Association (IDA) stated, “Technology-based instruction should not be
used as a substitute for a relationship with a knowledgeable, trained teacher or educational therapist.

Technological innovations, however, may be extremely helpful in providing practice and reinforcement, access to
information, and alternative routes of communication.”

39. Should a student’s dyslexia diagnosis be a consideration when making decisions about accelerated
instruction, promotion, and/or retention?

Yes. In measuring the academic achievement or proficiency of a student who has dyslexia, the student’s potential for
achievement or proficiency in the area must be considered. When making determinations about promotion, the ARD or
Section 504 committee, as appropriate, shall consider the recommendation of the student’s teacher, the student’s grade in
each subject or course, the student’s score on a state assessment instrument, and any other necessary academic
information, as determined by the district (TEC §28.021(b)-(c)).

Teachers of Students with Dyslexia

41. Can a dyslexia interventionist provide support to students in prekindergarten-grade 12?

Yes. As long as the person holds the proper credentials or (e.g., CALT, LDT) or has completed appropriate dyslexia training
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(e.g., MTA), he or she may provide dyslexia intervention to any students in prekindergarten-grade 12.

42. To what degree are classroom teachers trained to recognize characteristics of dyslexia, its remediation, and
accommodation in regular content classes?

Continuing education for “an educator who teaches students with dyslexia must include training regarding new research and
practices in educating students with dyslexia” (TEC §21.054(b)). Such training may be offered in an online course (TEC
§21.054(c)). Local policy will determine the number of professional development hours classroom teachers receive regarding
the characteristics of dyslexia, its remediation, and accommodations in regular content classes.

43. Are there requirements for preservice teachers to have dyslexia training?
Yes. As part of teacher certification for preservice teachers who began enrollment in an institution of higher education

during the 2011-2012 academic year or later, each candidate must receive, as part of her/his bachelor’s degree, curriculum
instruction in detection and education of students with dyslexia (TEC §21.044(b)).

Supporting Emergent Bilingual Students with Dyslexia

44. How many years does a student need to receive bilingual/ESL instruction before a comprehensive evaluation
with the condition of dyslexia and/or a related disorder can be considered?

There is no fixed amount of time that an emergent bilingual (EB) student must receive bilingual/ESL instruction before a
comprehensive evaluation with the condition of dyslexia and/or a related disorder is considered. This will ensure that the
LEA does not inadvertently violate their federal Child Find obligations.

45. What determines the language of instruction for dyslexia services related to an emergent bilingual student?
To determine the language of instruction of dyslexia services for an emergent bilingual student, the committee of
knowledgeable persons (ARD or Section 504 committee) must include a member of the LPAC and should consider the

following two issues:

What language allows the student to adequately access the dyslexia services?
What is the student’s current language of classroom instruction?

Accommodations and Technology Integration for Students with Dyslexia

46. Are there accommodations exclusively for students with dyslexia specific to classroom instruction and
testing?

Accommodations for students with disabilities are intended to provide students effective and equitable access to grade-level

or course curriculum and assessments. It is important to remember that accommodations that are effective in classroom

instruction may not be appropriate or allowed for use on a state assessment.

For more information, see the Instructional Accommodations for Students with Disabilities section in Chapter IV,
Accommodations for Students with Disabilities available at https://dyslexiaida.org/accommodations-for-students-with-
dyslexia/, and Accommodation Resources at https://tea.texas.gov/accommodations/.

47. What data will support the need for instructional and test-related accommodations for students with
dyslexia?
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Educators should collect and analyze data pertaining to the need for instructional and test-related accommodations for
students with dyslexia that will support educational decisions made by the ARD or Section 504 committee. Data should
include multiple sources, formal and informal, provided by parents/guardians, teachers, and/or others knowledgeable of the
student. By analyzing data, the committee of knowledgeable persons (ARD or Section 504) can determine if the
accommodation is appropriate or unnecessary. Over time, data can confirm the continuation or justify the removal of any
accommodation(s).

48. Can technology benefit students with dyslexia?

Yes. The research is definitive regarding technology and instruction for students with dyslexia. When students have access to
technology, their overall performance improves. Technology tools allow students with dyslexia to be equal participants in
school-based learning experiences (TEC §38.0031). Technology is not to take the place of direct and explicit instruction, but
to provide access to grade level and course curriculum. The online tool Technology Integration for Students with Dyslexia
may provide assistance in identifying appropriate technologies.

49. Is the district required to provide technology devices or services for students identified with dyslexia?

Yes, if the ARD committee determines assistive technology (AT) devices or services are necessary to provide a student with
FAPE. School districts and charter schools must ensure that assistive technology devices or assistive technology services, or
both, are made available to a student with a disability if required as a part of the student’s special education, related
services, or supplementary aids and services. IDEA permits IDEA funds to be used to improve the use of technology in the
classroom by students with disabilities to enhance learning and to support the use of technology, including technology with
universal design principles and assistive technology devices, to maximize accessibility to the general education curriculum for
children with disabilities.

There are no Section 504 regulations concerning technology, students may need access to existing technology; therefore, the
Free Appropriate Public Education (FAPE) requirement determines what technology (if any) is required. Nondiscrimination
rules apply to instructional technology.

50. Are there specific accommodations for students with dyslexia during state assessments?

Certain accommodations used in the classroom would invalidate the content being assessed or compromise the security and
integrity of the state assessment. For this reason, not all accommaodations suitable for instruction are allowed during the
state assessments. The decision to use an accommodation should be made on an individual student basis and take into
consideration the needs of the student and whether the student routinely receives the accommodation during classroom
instruction and testing. For more information, view the Accommodation Resources page on TEA’s website,
https://tea.texas.gov/accommodations/, and look for specific dyslexia eligibility criteria under each accommodation (e.g.,
oral administration, extra time (same day)).
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